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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2022 to 2023 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name Monks Coppenhall 
Academy & Day Nursery 

Number of pupils in school   517 (excluding Nursery) 

Proportion (%) of pupil premium eligible pupils 33.8% (excluding 
Nursery) 

Academic year/years that our current pupil premium 
strategy plan covers (3-year plans are recommended) 

2022 - 2025 

 

Date this statement was published Autumn 2022 

Date on which it will be reviewed Autumn 2023 

Statement authorised by Pamela Simpson, 
Principal 

Pupil premium lead Robert Alcock, 

Vice Principal  

Governor / Trustee lead Gordon Fairbairn – Pupil 
Premium Governor 

David Malam – Pupil 
Premium Trustee 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year  £218,830 

Recovery premium funding allocation this academic year   £23,780 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

      £0.00 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

 £242,610 
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Part A: Pupil premium strategy plan 

Statement of intent 

At Monks Coppenhall Academy, we recognise through our internal data and tracking 

that children in receipt of pupil premium (PP) have lower attainment than their peers. It 

is our intention that all children, irrespective of their background or any challenges they 

face, make at least good progress and achieve well in relation to their starting points 

across all subjects. 

 

Reception baseline data for September 2022, shows that in Literacy 30% of children in 

receipt of PP were working at expectation, compared to 50% of non-PP. A gap was 

also evident in mathematics, with 30% of children in receipt of PP working at 

expectation, compared with 63% of non-PP. 

 

Studies show that in some socially disadvantaged areas around 50% of five year olds 

have significant language delays. The WellComm language screening results from 

2021 indicate that only 33% of pupils entered Monks Coppenhall academy with age 

appropriate language skills and that 30% of pupils entered the academy with significant 

language delays (pupils learning EAL not included). 

 

At the end of Key Stage One and Key Stage Two (2021-22), a smaller percentage of 

children in receipt of pupil premium achieved the expected standard in reading, writing 

and mathematics when compared to non-PP.  

 

In 2021-22, at the end of Key Stage Two, a greater percentage of children in receipt of 

PP achieved greater depth in mathematics and reading compared to non-PP. 

However, non-PP children outperformed PP in writing (% at greater depth). At the end 

of Key Stage One, non-PP children outperformed PP children in all subjects when 

looking at greater depth. 

 

Internal mental health and wellbeing assessments have identified a large number of 

children who require additional intervention for Social Emotional and Mental Health 

(SEMH). In addition, we will consider the challenges faced by vulnerable children, such 

as those who have a social worker and young carers. The activity we have outlined in 

this statement is also intended to support their needs, regardless of whether they are 

disadvantaged or not. 

 

We adopt a tiered approach to supporting children in receipt of pupil premium with 

Quality First teaching at the heart of everything we do. Through formative and 

summative assessment, children are identified for targeted support through evidence-

based interventions and tutoring. This is proven to have the greatest impact on closing 

the disadvantage attainment gap and at the same time will benefit the non-
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disadvantaged children in our school (EEF Guide to Pupil Premium Autumn 2021). It is 

our intention that non-disadvantaged children’s attainment will be sustained and 

improved alongside progress for their disadvantaged peers. 

 

Our strategy is also integral to wider school plans for education recovery, notably in its 

targeted support through the National Tutoring Programme for children whose 

education has been worst affected, including non-disadvantaged pupils.     

To ensure our approach is effective we will: 

• set challenging work for disadvantaged children 

• assess children early in order to intervene promptly 

• adopt a whole school approach in which all staff take responsibility for disadvan-

taged pupils’ outcomes and raise expectations of what they can achieve through 

staff appraisal and pupil progress meetings 

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Assessments, observations, and discussions with children indicate a vocabulary 
deficit on entry to school and underdeveloped oral language skills among many 
children. These are evident from Reception through to Year 6 and in general, are 
more prevalent among our disadvantaged children than their peers. This impacts 
on their ability to fully comprehend and understand age-appropriate texts. 

2 Assessments, observations, and discussions with children suggest disadvan-
taged children have generally attained lower in reading, writing and mathematics 
than their peers.  

3 On entry to Reception, children in receipt of pupil premium arrive below age-re-
lated expectations in all areas and lower than those not in receipt of pupil pre-
mium. 

4 Our assessments (including ‘Me and My feelings’ questionnaire), observations 
and discussions with children and families have identified social and emotional 
issues for many children and a lack of enrichment opportunities. These chal-
lenges particularly affect disadvantaged pupils, including their attainment. 

As a result, markedly more children have been identified for additional support 
through wellbeing programmes, the mental health support team and in addition a 
large increase in Early Help assessments led by our Family Link Workers. 

5 Our attendance data indicates that attendance and punctuality among disadvan-
taged children is lower than for non-disadvantaged children. 
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A greater percentage of disadvantaged pupils have been ‘persistently absent’ 
than their peers during the academic year 2020-21 and 2021-22. Our assess-
ments and observations indicate that absenteeism is negatively impacting some 
disadvantaged pupils’ progress in reading, writing and mathematics. 

6 As a result of high levels of deprivation in the local area, many of our disadvan-
taged children do not always to access cultural capital experiences and opportu-
nities.  

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Improved oral 
language skills, 
vocabulary and reading 
amongst 
disadvantaged 
children.  

Assessments and observations indicate significantly im-
proved oral language among disadvantaged children.  

This is evident when triangulated with other sources of evi-
dence, including engagement in lessons, book scrutiny and 
ongoing formative assessment. 

Improved writing 
attainment among 
disadvantaged 
children.  

KS2 writing outcomes in 2024/25 show that at least 60% of 
disadvantaged children in this cohort met the expected 
standard. 

(52% of children in receipt of pupil premium in this cohort 
also have Special Educational Needs) 

Improved outcomes for 
disadvantaged children 
in Reception. 

An increase in the percentage of disadvantaged children 
achieving the ‘expected’ level at the end of the EYFS in 
relation to their baseline assessment. 

75% of disadvantaged children achieve the ‘expected’ level 
at the end of EYFS. 

Nursery PP children have been targeted for extra support. 

Improved maths and 
reading attainment for 
disadvantaged children 
at the end of KS2.  

KS2 outcomes in 2024/25 show that more than 60% of 
disadvantaged pupils met the expected standard for 
reading and 65% in maths. This is from the below or well 
below age related expectations on entry to school. By the 
end of KS2 the attainment gap will have reduced and these 
children will be more in line with their non-pp peers. 

To achieve and sustain 
improved wellbeing for 
all children in our 
school, particularly our 
disadvantaged pupils. 

Sustained high levels of wellbeing from 2024/25 demon-
strated by: 

• qualitative data from student voice, student and parent 
questionnaires and teacher observations 

• quantitative data (e.g. ‘Me and My Feelings’, Southamp-
ton Score, Boxall Profile) 
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• a significant increase in participation in enrichment ac-
tivities, particularly among disadvantaged children     

To achieve and sustain 
improved attendance 
for all children, 
particularly our 
disadvantaged 
children. 

Sustained high attendance from 2024/25 demonstrated by: 

• the overall absence rate for all children being no more 
than 4%, and the attendance gap between disadvan-
taged children and their non-disadvantaged peers being 
reduced by 1.7%. 

• the percentage of all children who are persistently ab-
sent being below 8% for disadvantaged. 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £82,000 

Activity 

Used last year but did not work 
and will not use this year  

Some elements worked and 
others didn’t  

Used last year and worked well, 
continue to use this year  

No highlight – new 
activity/research for 22/23 

Evidence that supports this approach Challenge 
number(s) 
addressed 

Introduction of the Literacy Counts 
‘Steps to Read’.  

Introduction of the Literacy Counts 
‘Read to Write’. 

Steps to Read provides a clear teaching 
sequence to reading sessions that explicitly 
teaches reading skills and strategies in a 
cumulative way through evidence-based 
approaches. 

Read to Write empowers teachers to provide 
high-quality teaching of writing through 
children’s high-quality literature (Vehicle 
Texts). The units of work centre on 
engaging, vocabulary-rich texts, with a 
wealth of writing opportunities. 

Improving Literacy at Key Stage 2 Guidance 
Report EEF 

Improving Literacy in Key Stage 1 
Recommendation 1, 4 and 5 

 

1, 2, 3 

Purchase of ‘Accelerated Reader’ for 
use from Year 2-6. 

Children will take half termly 
assessments to ensure that they are 
reading books that match their 
needs. 

Accelerated Reader (AR) is a reading 
management and monitoring programme 
that aims to foster independent reading. The 
internet-based software assesses reading 
age, and suggests books that match pupils’ 
needs and interests.  

Pupils take computerised quizzes on 
completion of a book to check 
understanding.  

1, 2 

https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-ks2/EEF-Improving-literacy-in-key-stage-2-report-Second-edition.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-ks2/EEF-Improving-literacy-in-key-stage-2-report-Second-edition.pdf
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks-1
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks-1
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EEF Accelerated Reader Project 

EEF Accelerated Reader – What does the 
research tell us? 

Purchase of standardised diagnostic 
NTS assessments.  

Mentoring for staff to ensure 
assessments are interpreted and 
administered correctly. 

Standardised tests can provide reliable 
insights into the specific strengths and 
weaknesses of each pupil to help ensure 
they receive the correct additional support 
through interventions or teacher instruction: 

Standardised tests | Assessing and 
Monitoring Pupil Progress | Education 
Endowment Foundation | EEF 

1, 2 

Embedding Word Aware and meta-
cognitive approaches across the 
school to consolidate understanding 
and extend vocabulary.  

We will retrain staff and fund ongo-
ing teacher training and release 
time.  

There is a strong evidence base that sug-
gests children in areas of high deprivation 
are language deprived. 

Research has found that disadvantaged pu-
pils have been worst affected by the impact 
of the pandemic. It is therefore more im-
portant than ever that school strategies fo-
cus on support for disadvantaged pupils. 

https://educationendowmentfounda-
tion.org.uk/guidance-for-teachers/using-pu-
pil-premium  

Oral language interventions | Toolkit Strand | 
Education Endowment Foundation | EEF 

Improving Literacy at Key Stage 2 Guidance 
Report EEF 

Preparing for Literacy Improving communi-
cation, language and literacy in early years 
Guidance Report 

Why Closing the Word Gap Matters -Oxford 
Language Report 

1, 2 

Introduce Read Write Inc spelling 
programme from Year 2-6 through 
high quality CPD/resources 

Improving Literacy in Key Stage 1 – Strand 6 

Improving Literacy in Key Stage 2 (2nd Edi-
tion) – Strand 5 

 

Purchase access to a DfE validated 
Systematic Synthetic Phonics and 
Spelling programme (RWI) to secure 
stronger phonics teaching for all chil-
dren. 

Phonics approaches have a strong evidence 
base that indicates a positive impact on the 
accuracy of word reading (though not 
necessarily comprehension), particularly for 
disadvantaged pupils:  

Phonics | Toolkit Strand | Education 
Endowment Foundation | EEF 

2 

Enhancement of our maths teaching 
and curriculum planning in line with 
DfE and EEF guidance. 

The DfE non-statutory guidance has been 
produced in conjunction with the National 
Centre for Excellence in the Teaching of 
Mathematics. 

1, 2, 3 

https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/accelerated-reader
https://educationendowmentfoundation.org.uk/news/eef-blog-accelerated-reader-what-does-the-research-tell-us
https://educationendowmentfoundation.org.uk/news/eef-blog-accelerated-reader-what-does-the-research-tell-us
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/guidance-for-teachers/using-pupil-premium
https://educationendowmentfoundation.org.uk/guidance-for-teachers/using-pupil-premium
https://educationendowmentfoundation.org.uk/guidance-for-teachers/using-pupil-premium
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-ks2/EEF-Improving-literacy-in-key-stage-2-report-Second-edition.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-ks2/EEF-Improving-literacy-in-key-stage-2-report-Second-edition.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-early-years/Preparing_Literacy_Guidance_2018.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-early-years/Preparing_Literacy_Guidance_2018.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-early-years/Preparing_Literacy_Guidance_2018.pdf
http://fdslive.oup.com/www.oup.com/oxed/Oxford-Language-Report.PDF?region=uk
http://fdslive.oup.com/www.oup.com/oxed/Oxford-Language-Report.PDF?region=uk
https://educationendowmentfoundation.org.uk/public/files/Publications/Literacy/KS1_Literacy_Guidance_2017.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-ks2/EEF-Improving-literacy-in-key-stage-2-report-Second-edition.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-ks2/EEF-Improving-literacy-in-key-stage-2-report-Second-edition.pdf
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
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We will fund teacher release time to 
embed key elements of guidance in 
school and to access Maths Hub re-
sources and CPD (including Teach-
ing for Mastery training). 

Introduction of the ‘Mastering Num-
ber Programme’ in Reception, Year 
1 and Year 2 (Aimed at developing 
number sense and fluency with cal-
culation).  

The EEF guidance is based on a range of 
the best available evidence:  

Improving Mathematics in Early Years and 
Key Stage One 

 

Teaching of Mathematics, drawing on evi-
dence-based approaches:  

Maths_guidance_KS_1_and_2.pdf (publish-
ing.service.gov.uk) 

 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £82,000 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Additional phonics sessions targeted 
at disadvantaged children who 
require further phonics support. This 
will be delivered through the Read 
Write Inc programme, including the 
bottom 20%.   

Phonics approaches have a strong evidence 
base indicating a positive impact on pupils, 
particularly from disadvantaged 
backgrounds. Targeted phonics 
interventions have been shown to be more 
effective when delivered as regular sessions 
over a period up to 12 weeks: 

Phonics | Toolkit Strand | Education 
Endowment Foundation | EEF 

Read Write Inc Research and Evidence 

2 

Engaging with the National Tutoring 
Programme to provide a blend of 
tuition, mentoring and school-led 
tutoring for pupils whose education 
has been most impacted by the 
pandemic. A significant proportion of 
the pupils who receive tutoring will 
be disadvantaged, including those 
who are high attainers. 

Tuition targeted at specific needs and 
knowledge gaps can be an effective method 
to support low attaining pupils or those fall-
ing behind, both one-to-one: 

One to one tuition | EEF (educationendow-
mentfoundation.org.uk) 

And in small groups: 

Small group tuition | Toolkit Strand | Educa-
tion Endowment Foundation | EEF 

2 

Speech and Language support for 
targeted children, delivered by a 
qualified Speech and Language 
Therapist and Assistant. 

There is a strong evidence base that sug-
gests children in areas of high deprivation 
are language deprived. 

Research has found that disadvantaged pu-
pils have been worst affected by the impact 

1, 3 

https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/early-maths/EEF_Maths_EY_KS1_Guidance_Report.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/early-maths/EEF_Maths_EY_KS1_Guidance_Report.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://www.ruthmiskin.com/media/filer_public/9c/b5/9cb53f78-7520-453e-a434-2bac77df09c7/ruth_miskin_literacy_inc_-_read_write_inc_research_and_evidence_xbviibh.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
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of the pandemic. It is therefore more im-
portant than ever that school strategies fo-
cus on support for disadvantaged pupils. 

Oral language interventions | Toolkit Strand | 
Education Endowment Foundation | EEF 

 

Targeted maths, writing and reading 
interventions delivered by high 
quality teaching assistants to 
address gaps in learning. 

Tuition targeted at specific needs and 
knowledge gaps can be an effective method 
to support low attaining pupils or those fall-
ing behind, both one-to-one: 

One to one tuition | EEF (educationendow-
mentfoundation.org.uk) 

And in small groups: 

Small group tuition | Toolkit Strand | Educa-
tion Endowment Foundation | EEF 

1, 2, 3 

Use of drama (through an external 
provider - Artis) to promote creative 
writing and confidence in writing 
skills, including the development of 
vocabulary 

Arts participation approaches can have a 
positive impact on academic outcomes in 
other areas of the curriculum. 

Arts Participation  

2, 4, 6 

Individual and small group music 
tuition for disadvantaged pupils 
(Love Music Trust and specialist 
music teacher) 

Arts participation approaches can have a 
positive impact on academic outcomes in 
other areas of the curriculum. 

Arts Participation 

4, 6 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £78,610 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Implementation of mental health and 
emotional wellbeing support through 
bespoke interventions (e.g. Art 
Therapy, ELSA, Next Steps, Magic 
Carpet, Friendship Terrace, Forest 
School, MHST) in order to equip 
children with the tools and resources 
to address mental health challenges 
that interfere with life, learning and 
wellbeing 

There is extensive evidence associating 
childhood social and emotional skills with 
improved outcomes at school and in later life 
(e.g. improved academic performance, 
attitudes, behaviour and relationships with 
peers): 

Social and Emotional Learning Toolkit - EEF 

The Impact of Emotional Literacy Support 
Assistant Cheshire East (ELSA) 

EEF_Social_and_Emotional_Learning.pdf(e
ducationendowmentfoundation.org.uk) 

4 

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://www.elsanetwork.org/wp-content/uploads/2017/11/Impact-of-ELSA-on-Children-in-Care-Spring-2018.pdf
https://www.elsanetwork.org/wp-content/uploads/2017/11/Impact-of-ELSA-on-Children-in-Care-Spring-2018.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
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Whole staff training on behaviour 
management and anti-bullying 
approaches (KIVA) with the aim of 
developing our school ethos and 
improving behaviour across school. 

No KIVA data available for academic 
year 2021-22. 

Both targeted interventions and universal 
approaches can have positive overall effects: 

Behaviour interventions | EEF 
(educationendowmentfoundation.org.uk) 

4, 5 

Employment of Family Link Workers 
and bilingual teaching assistants, 
working with parents and children. 

Engaging with parents is crucial when 
supporting families in crisis and supports 
children’s attendance and emotional 
wellbeing. 

Evidence suggests that some pupils from 
disadvantaged backgrounds show low 
engagement with or have low expectations of 
schooling. Mentoring interventions may be 
more beneficial for these pupils, as the 
development of trusting relationships with an 
adult or older peer can provide a different 
source of support. 

Home-School Link Worker – Mentoring 
Toolkit EEF 

4, 5, 6 

Embedding principles of good 
practice set out in the DfE’s Working 
Together to Improve School 
Attendance 2022, including assisted 
places at Breakfast Club and 
commissioning of an Education 
Welfare Management Officer. 

The DfE guidance has been informed by 
engagement with schools that have 
significantly reduced levels of absence and 
persistent absence.  

Improving school attendance: support for 
schools and local authorities 

EEF Report – Breakfast Clubs 

5 

Lunchtime and after-school clubs 
delivered by a specialist PE provider. 

Pupils from disadvantaged backgrounds 
may be less likely to be able to benefit from 
sport clubs and other physical activities 
outside of school due to the associated 
financial costs. 

There are wider benefits from regular 
physical activity in terms of physical 
development, health and wellbeing as well 
as other potential benefits have been 
reported such as improved attendance. 

Physical Activity EEF  

4, 5, 6 

Provide enrichment opportunities and 
activities (e.g. Love Music Trust, 
Clonter Theatre, Hi-Impact 
Computing, workshops) 

Addressing the cultural capital deficit for 
some disadvantaged children. 

4, 6 

Help towards the cost of educational 
trips or visits for disadvantaged 
children. 

Addressing the cultural capital deficit for 
some disadvantaged children.  

4, 6 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://educationendowmentfoundation.org.uk/news/breakfast-clubs-found-to-boost-primary-pupils-reading-writing-and-maths-res
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/physical-activity
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Contingency fund for acute issues. 

 

Based on our experiences and those of 
similar schools to ours, we have identified a 
need to set a small amount of funding aside 
to respond quickly to needs that have not yet 
been identified. 

All 

 

Total budgeted cost: £242,610 
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 
This details the impact that our pupil premium activity had on pupils in the 2021 to 2022 

academic year.  

At the end of Key Stage One (2020-21), children in receipt of pupil premium attained 

lower than their non-pupil premium peers in reading, writing and mathematics. How-

ever, based on their prior attainment, the overall progress of PP children was in line 

with non-PP for reading and writing, and better than non-PP for mathematics. 

At the end of Key Stage Two (2020-21), the percentage of children in receipt of pupil 

premium achieving the expected standard or better was in line with non-PP for maths, 

higher for reading and lower for writing. Progress of PP children was better in reading 

and maths than non-PP and lower in writing. Therefore, part of this strategy will ad-

dress this deficit. 

 

For the year 2021-22, the percentage of children in receipt of pupil premium who were 

persistently absence higher than that of non-PP.  Overall attendance for PP children 

was 93.8%, which was lower than attendance for non-pp at 95.5%.  

 

Assessment and observations demonstrated that pupil behaviour, wellbeing and men-

tal health were significantly impacted, primarily due to COVID-19. The impact was par-

ticularly acute for disadvantaged pupils. We used pupil premium funding to provide 

wellbeing support for targeted pupils, and bespoke interventions where required. We 

are building on that approach through this new strategy.  

 

As evidenced in schools across the country, school closure was most detrimental to 

our disadvantaged pupils, and they were not able to benefit from our pupil premium 

funded improvements to teaching and targeted interventions to the degree we had in-

tended. At Monks Coppenhall Academy, our remote learning strategy ensured that the 

curriculum could be taught in its entirety through live lessons, although we noted that 

some key areas were affected, such as writing, Computing, Design and Technology, 

practical Science and Art. Pupil engagement in remote learning was monitored on a 

daily basis and support was provided to families who found aspects of home learning 

challenging.  

 

Academic Year 2021-22 Review 

Teaching Strategies 

NTS tests continue to be used alongside daily formative assessments to inform future 

planning and to track progress over time.   
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Word Aware is now embedded and staff have received refresher training on this ap-

proach. The introduction of ‘Steps to Read’ and ‘Read to Write’ will further address the 

vocabulary deficit.  

Ongoing ‘Read Write Inc’ CPD cycle is in place for all teachers, including those who 

are new to role or ECTs. In June 2022, there was an increase in the percentage of chil-

dren passing the Year 1 phonics test. 

The Mastery Approach to Mathematics is being engaged with by all teachers and train-

ing has been delivered to all staff through White Rose Maths. The Mastering Number 

Programme commenced in Reception and KS1 in October 2022. 

Targeted Support 

The use of additional phonics sessions with the ‘bottom 20%’ of children, some of 

whom were in receipt of Pupil Premium, has impacted on progress in reading, as evi-

denced through their assessments and book bands. 

Pupil progress meetings identified children who would benefit from additional tutoring. 

This has been delivered by teachers/qualified teaching assistants (School Led), or 

through Connex Education (National Tutoring Programme). Impact reports from each 

group have been received and used to inform future planning. Additional interventions 

for targeted children have been delivered within the school day by teaching assistants 

and progress has been tracked.  

Speech and Language Therapy is being delivered within the school at universal, tar-

geted, and specialist levels. In addition, teaching staff are empowered to support pu-

pils’ speech and language development through working with the academy SALT, re-

ceiving communication sheets for pupils in their class who are on the SALT caseload, 

training, and having regular access to the academy SALT for advice and support. 

Children in Early Years and KS1 continue to access Artis sessions. Children in receipt 

of PP have the opportunity to attend an additional lunchtime club aimed at developing 

creativity and vocabulary through drama. 

Love Music Trust will be delivering small group and individual music lessons to chil-

dren, including those in receipt of PP commencing in the Spring Term 2023. 

Wider Strategies 

Targeted Mental Health and Wellbeing support has been provided by three ELSAs 

(Emotional Literacy Support Assistants), the Mental Health Support Team and the 

Academy’s trainee Art Therapist. Children are referred by class teachers or after com-

pleting the ‘Me and My Feelings’ questionnaire.  

Our two ‘Family Link Workers’ work with our most vulnerable children to develop trust-

ing relationships and provide wellbeing support. By forging excellent relationships with 

parents/carers, the Family Link Workers are able to provide bespoke support for chil-

dren. 
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The school continues to engage with a commissioned Education Welfare Management 

Officer who supports with school policy and meetings with parents/carers. During the 

year 2021-22, the persistent absence of all children has increased, including those in 

receipt of PP, as it has done nationally. A new Attendance and Punctuality Policy has 

been devised to include the recommendations and guidance contained in ‘Working To-

gether to Improve School Attendance’ (DFE).  

Enrichment opportunities for children in receipt of PP are continuing to address the cul-

tural capital deficit through Hi-Impact Computing, Clonter Theatre, inspirational speak-

ers, workshops and musical performances. School visits and residential visits continue 

to be subsidised. 

 

 

 

Externally provided programmes 

Programme Provider 

Not applicable  

 


